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Anthropology and the Search for 
Home: Reflections of an Immigrant 
Ethnographer 
By Ruth Behar 
University of Michigan 
When Professor Robert Myers wrote to me 
in 2017 asking if I would deliver the 2018 
GAD Distinguished Lecture, I was incred-
ibly honored. And to be honest, I was also 
very surprised. I’ve always seen myself as 
an outsider to anthropology, someone who 
found a niche in the margins of this expan-
sive and generous discipline. I was al-
lowed to cling to my personal, poetic, vul-
nerable approach to anthropology only 
because there were plenty of “real anthro-
pologists” carrying out the serious theoret-
ical, comparative, and politically commit-
ted work we were supposed to do. 
So I’m not sure if I’m here today be-
cause I’m no longer an outsider or if it’s 
precisely my condition as an outsider that 
might make my voice relevant at this mo-
ment when vulnerability seems to define 
everyday life.  
This is a time of acute awareness and 
distrust of outsiders. It is a vehemently 
anti-immigrant era, frightening in its ha-
tred of those “Others” who have gone in 
search of a home beyond the borders of 
the nations they come from.  
Deportation is a word that has become 
sadly commonplace in the United States. 
For those undocumented immigrants from 
Mexico and Central America who live 
with the anxiety and fear of experiencing 
this expulsion in the flesh, theirs is a state 
of unspeakable terror, beyond what most 
of us can comprehend. And they are the 
“lucky ones.” A yet more dire situation 
confronts immigrants fleeing for their 
lives, trying to reach the border to seek 
asylum, and being greeted by hunger, 
thirst, and violence that bring them to the 
edge of death. Coming together in a 
(See DL, page 2) 
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Situating Roman Bioarchaeology 
Between Anthropology and Clas-
sics 
By Kristina Killgrove 
University of North Carolina at Chapel 
Hill 
————————————————— 
Roman bioarchaeology is perhaps a 
strange topic for an essay in a general 
anthropology journal, but it is also out of 
place in most classical studies publica-
tions. That’s a problem – not just for the 
job prospects of its practitioners, but for a 
full understanding of the humans who 
inhabited the ancient world. For the clas-
sical world we have historical records, 
almost all of which were written by edu-
cated, wealthy, powerful men.  Just the 
known “lost works” of Greek and Roman 
antiquity fill an entire Wikipedia entry! 
And yet, more than one reviewer of my 
anthropology grant proposals over the 
years has reminded me of the old role of 
classical archaeology as a handmaiden to 
history. Archaeology can help fill the  
Using Campus Ethnography to 
Reveal Social Inequality 
By Susan B. Hyatt and Paul R. Mul-
lins 
IUPUI 
————————————————— 
In 1944, 70 year-old Ira Johnson settled 
in a home at 311 Bright Street in Indian-
apolis, Indiana.  By the time of his death 
30 years later in 1974, a university had 
acquired most of the property around 
Johnson’s home, leaving his house as 
only one of two still standing amid a sea 
of parking lots.  As his obituary, pub-
lished in the Indianapolis Recorder, 
Indianapolis’ African-American newspa-
per, noted, the noise and other disrup-
tions necessitated by the construction of 
a new law school adjacent to his proper-
ty had made it unpleasant for Mr. John-
son to continue spending his days sitting 
on his front porch and watching the 
world go by.  “He did not like the noise, 
the machinery or the people moving 
about” the author of the obituary 
wrote.  “So he refused to sit on the porch 
and watch progress.  He liked it even 
less when a parking lot came up to his 
back fence.  The house offered him se-
curity and comfort, so his last days were 
spent in his home, his last hours in his 
chair.  As he sat there, he entered into 
eternal sleep.”   
This poignant story is one of many 
we have uncovered that reveal the histo-
ry of our campus, Indiana University-
Purdue University Indianapolis, and its 
legacy of displacement.  Our multi-
method project elicited oral histories 
from surviving African American elders 
who were forced to relocate by campus 
expansion. The project resulted in a 
2010 collection edited with a community 
elder,  
(See Campus, page 7)
————————————————— 
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ence. The Ethnographer is Present. We 
sit across the table from other people, 
for days, weeks, months, years, a life-
time, and we listen, and become wit-
nesses to the lives of those who choose 
us to carry their stories. Nowadays we 
might stay in touch via Facebook, but 
our practice is still to be there. 
As an immigrant ethnographer, it 
is through this constant attempt at pres-
ence that I will continue to search for 
home. It is an endless search, an ever 
more complex search. As Pico Iyer puts 
it, “Home now has less to do with a 
piece of soil than a piece of soul.” If 
Iyer is right, then I have to say that my 
soul is in many places, many homes, 
and for this I both blame and thank 
anthropology for giving me a passport 
that I hope hasn’t yet expired. 
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agua”—but I knew, having stayed with 
Baba many times, that she suffered from 
nightmares. She’d wake up screaming, 
uttering desperate cries for help, certain 
she had barely escaped being chased in a 
dark alley. But at least while awake, she 
tried not to be one of those women who 
drowned in a glass of water. 
Going into anthropology, I tried my 
best to toughen up, but I soon realized I 
needed to find another way, another path. 
I needed heart, I needed poetic words, I 
needed to know it was okay to drown in a 
glass of water.  
Objectivity and distance became the 
hallmarks of classical ethnographic 
methodology in an effort to gain a covet-
ed place among the sciences in the acade-
my. But a price was paid to tear ethnog-
raphy away from the humanities and the 
arts: we silenced the story of the ethnog-
rapher’s enmeshment with a certain peo-
ple in a certain place in a certain moment 
in time, and how knowledge is produced 
in this messy, haunting, unrepeatable 
process. But why do ethnography if not 
to enter into the extraordinary fullness of 
people’s lives? Why do ethnography if 
not because we are moved by the beauty 
and sorrow and fragility of human exist-
ence, and by the gift that we have been 
there to witness it? Why do ethnography 
if not to create memory in a world that 
rushes toward erasure? 
Our era is ruled by science, technol-
ogy, engineering, and math, the STEM 
fields of knowledge that keep producing 
the iPhones and airplanes without which 
we could not live our contemporary lives. 
The unfortunate result is that resources 
are diminishing for the humanities and 
the arts, and we are ultimately depriving 
ourselves, and possibly generations to 
come, of the intellectual and artistic tools 
necessary be able to reflect deeply on our 
lives.  
In such a world, at such a time, eth-
nographers shouldn’t be afraid of vulner-
ability. I much prefer to drown in a glass 
of water if I can communicate something 
about humanity in a way that hasn’t been 
attempted before. 
Ethnographers seek to enact the 
presence staged by Marina Abramovic in 
her performance, “The Artist is Present.” 
In this work, she sat at a table and invited 
strangers to sit across from her so they 
could gaze at each other for as long as 
they wished. She didn’t move or speak. 
People stared, smiled, whispered to her, 
and sometimes wept. Her attention never 
wavered; she was present with each per-
son.  
What I want to hold on to going into 
the future is this commitment to pres-
Hurston, Zora Neale.  
 1935 Mules and Men. New York: 
Harper & Row. 
 
Iyer, Pico.  
 2013 “Where is Home?” TED 
Global Talk. https://www.ted.com/
talks/pico_iyer_where_is_home?
referrer=playlist-what_is_home 
 
 
        ________________________ 
 
 
[PHOTO #1] 
 
 The Price of Progress: IUPUI, The 
Color Line, and Urban Displacement. A 
rich cache of digital resources illuminate 
changes in the Indianapolis urban land-
scape. These sources include local news-
papers, Sanborn Insurance Maps, and 
Polk City Directories that reflect the too-
often submerged and neglected stories of 
the once-vibrant African-American 
neighborhood that was dispossessed 50 
years ago.  In addition to consulting 
these historical sources, our students 
have participated in Mullins’ summer 
archaeological field schools.  These are 
held on or adjacent to our campus, where 
we have uncovered important artifacts, 
lurking under the asphalt pavement of 
prosaic parking lots, or in the modest 
backyards of the closest residential 
neighborhood just to our north, Ransom 
Place.  From such sources we reconstruct 
the story of segregation and Black life 
prior to the 1960s.   
(Campus continued from p. 1) 
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 new Liacouras Center 
was built on the west side of Broad 
Street; since Broad Street had long con-
stituted the western boundary of the 
campus, this represented something of a 
further incursion into what had long 
been perceived as non-university com-
munity space. In addition, the arena was 
located at the corner of Cecil B. Moore 
Avenue and Broad Street, an intersection 
that had once been known as “Jump 
Street,” and which had once constituted 
the heart of the Black arts district.  The 
name “Liacouras Center” indelibly 
marked the space as an extension of the 
campus.  The arena was built despite 
demonstrations by community residents. 
 
In his desire to have the community 
surrounding the campus reinvented as 
“Temple Town,” President Liacouras 
 
[PHOTO #2] 
 
 These days, many anthropology 
programs include the option, if not the 
requirement, for students to participate 
in an ethnographic methods course or in 
an archaeological field school. In addi-
tion to teaching such methods courses, 
many of us also incorporate various oth-
er kinds of research projects into our 
other teaching endeavors.  Such teaching 
methods are often favored by administra-
tors who consider them examples of 
High Impact Practices—teaching strate-
gies that keep students engaged—and 
enrolled. In this paper, we share our ex-
periences conducting such research pro-
jects with our students on the IUPUI 
campus and on another campus where 
Hyatt was employed previously.  
Through those experiences, students 
learn how our institutions are implicated 
in patterns of racial segregation and une-
ven development. 
 Ironically and disturbingly, this em-
phasis on High Impact Practices like 
student research projects, and, indeed, on 
civic engagement more broadly coin-
cides with the resurgence of White su-
premacy in our public and political dis-
course.  The rollback of legal protections 
passed during the Civil Rights era, along 
with incendiary debates about immigra-
tion, have revealed the extent to which 
nativist movements have been reinvigor-
ated and re-energized.  Many of our 
campuses have been targeted with leaf-
lets and fliers advocating for racist or-
ganizations and causes. 
 As professors of anthropology, most 
of us will address these issues in our 
classrooms.  What we are advocating 
here, however, is the use of ethnographic 
methods, archaeological field schools 
(where appropriate), and other class pro-
jects to help students investigate how our 
campuses and universities (in many cas-
es) have been – and in many cases, con-
tinue to be -- complicit in such trends as 
displacement, economic precarity, and 
the insidious expansion of the carceral 
state. 
 
  
 
The class agreed on the 
goals of documenting the history of 
the neighborhood, and presenting their 
findings in a form that would be ac-
cessible to the community. In collabo-
ration with the RCDC, the class decid-
ed to publish a neighborhood newspa-
per that would consist of articles by 
the students based on their research. 
Initially, the plan was to prepare a four
-page insert that would be included in 
one of the local Black weekly newspa-
pers. However, by the time the project 
was completed, the students had writ-
ten and compiled enough material to 
produce and distribute 10,000 issues 
of their own tabloid-size 24-page 
neighborhood newspaper throughout 
the 60 or so city blocks that made up 
the RCDC’s service area.
 While this fieldwork was in pro-
gress, Temple was in the early stages 
of creating more student housing and 
other local amenities intended to at-
tract students from the suburbs and 
out-of-state. Temple wanted to create 
a setting that would more closely re-
semble a bucolic, self-contained cam-
pus.  A few years before our class 
began, 
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and his successors were emulating other 
universities that had created “destination 
neighborhoods” in the blocks thronging 
their campuses.  On the west side of 
Philadelphia, for example, the University 
of Pennsylvania had renamed the com-
munity in which it was located, 
“University City.”  Real estate and com-
mercial developers began to use the 
moniker “Temple Town” to market new 
housing and economic development pro-
jects that gradually changed the charac-
ter of the neighborhood. Several years 
after the completion of the Death and 
Rebirth project, community residents 
claimed a small victory when they 
mounted a successful campaign to get 
Google to remove the name “Temple 
Town” from digital maps of the commu-
nity. 
 Throughout the country there are 
similar stories of campus construction 
and expansion erasing prior community 
histories—often of African-American 
neighborhoods. Research projects such 
as ours can produce affecting accounts 
of lives uprooted, as universities have 
undergone massive growth since the post
-World War II period. 
 A few years ago, in teaching our 
department’s senior capstone course and 
in talking with students about career 
paths, we discussed the precarious nature 
of employment in the current economy.  
The students agreed to a small research 
project interviewing some of the people 
who work on our campus to find out 
more about their conditions of employ-
ment.  One of the student groups spoke 
with the food service workers who work 
at our Campus Center.  The students 
discovered that, as is true on most cam-
puses, these service workers, mostly 
Black and Hispanic on our largely White 
campus, are not employed full-time. 
Rather, they are subcontracted and re-
ceive few or no benefits.  Conversing 
with the food service employees, the 
students uncovered a situation of which 
Hyatt was unaware. Because only a few 
face-to-face courses are offered during 
the summer, there are very few students 
on campus; food service workers are 
largely laid off for two months, then re-
hired when the new academic year be-
gins.  Because they are laid off for a rel-
atively short time, with the guarantee of 
being rehired, they are ineligible to claim 
unemployment benefits and face two 
months every year with severely con-
strained resources.  A campus organiza-
tion, Students for Fair Wages, had been 
working on this and other issues related 
to campus employment policies. Hyatt 
encouraged the students in the class, who 
were moved and concerned by the cir-
cumstances that their interviews with the 
workers revealed, to get involved. 
 More recently, Hyatt taught a class 
on Cultures of Incarceration.  One focus 
of this course was access to education 
for people during and after their incar-
ceration.  Research on university admis-
sions policies revealed that our campus 
had restrictive and challenging admis-
sions requirements for applicants with 
criminal records. 
 The class project was to organize a 
conference on “Building a Prison-to-
School Pipeline,” a play on a more com-
monly known phenomenon, the School-
to-Prison Pipeline.  The School-to-Prison 
Pipeline references research that sug-
gests that the use of harsh disciplinary 
measures in public schools, levied dis-
proportionately on Black and Latino 
youth, sets them on a path to incarcera-
tion, beginning with their initial entan-
glements in the juvenile justice system. 
In the “Cultures of Incarceration” 
course, students met with formerly incar-
cerated individuals and heard about the 
struggles they encountered during the 
process of re-entry, including access to 
higher education and training.   
 We examined admissions applica-
tion forms from schools around Indiana 
and discovered that Indiana University 
(and its affiliates, including our campus), 
asks applicants to disclose not only 
whether they have ever been convicted 
of a crime, but whether they have ever 
been charged with one.  Replying “yes” 
to either question triggers a series of 
additional questions and further exami-
nation by a “behavioral review commit-
tee,” whose exact membership we have 
been unable to ascertain.  We also dis-
covered that there were no clear proce-
dures for evaluating formerly incarcer-
ated applicants, who, as a result, re-
ceived inconsistent messages and in-
structions from the admissions counse-
lors they consulted. 
 The conference that the class orga-
nized attracted about 120 attendees. All 
the keynote speakers were formerly in-
carcerated individuals, many of whom 
spoke about their experiences with edu-
cation while they were in prison and 
their desire to continue with their school-
ing after release.  As part of the class 
activities, we visited several re-entry 
programs.  Students met with and inter-
viewed formerly incarcerated individu-
als.  Hearing their stories, students felt 
compassion for this population, and frus-
tration on their behalf about the barriers 
they faced.  In fact, one group of stu-
dents designed a “re-entry board game,” 
illustrating the challenges that confront 
individuals who are newly released from 
prison.  
 
[PHOTO #4] 
 
 Among the individuals we met 
through the conference, one is complet-
ing his Associate’s degree at our local 
community college.  (The community 
college does not require any criminal 
disclosures in their application).  
Through some of the networks created 
through our efforts, including the confer-
ence, our own campus staff and adminis-
trators are now available to assist such 
prospective students through the what 
remains an unwieldy admissions process.   
However, there are many prospective 
applicants whom we do not know and 
who cannot access our assistance. Ac-
cordingly, we keep working to set in 
place a fair and transparent process in 
place for evaluating the applications of 
formerly incarcerated students. 
 Such local, community-based re-
search projects expose our students to 
the complex roles that many of our uni-
versities have played in reproducing 
class and racial inequalities.  Conducting 
ethnographic fieldwork or archaeological 
digs on or near campus reduces logistical 
challenges such as transportation to and 
from research sites.  More importantly, 
these projects let students see that the 
ordinary campus landscapes they en-
counter each day are rife with sub-
merged residues that speak to the herit-
age left behind by the earlier occupants 
of these sites.  A question that remains at 
the end of these projects is what our in-
stitutions will subsequently do with our 
work. 
 Mullins’ ongoing project on the 
history of IUPUI campus has revealed a 
complex story about “the racial and class 
privileges that made university expan-
sion possible and now have rendered it 
rather invisible, even as many of these 
institutions now experience a tension 
between the willingness to face up to 
their institutional complicity in urban 
renewal and simultaneously continue 
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spatial expansion” (Mullins and Jones 
2011, 251).  IUPUI has recognized the 
importance of our work in a number of 
ways; for example, an exhibit now in-
stalled on the ground floor of our new 
Science Building, entitled, “Welcome to 
the Neighborhood! Recognizing Those 
Who Were Here Before,” tells some of the 
stories of previous residents.  The exhibit, 
however, is rather anodyne, eliding the 
actual violence of the removals of these 
same individuals from what is now cam-
pus space.  Mullins is a popular speaker 
on campus who often shares his research 
on campus history in public forums.  A 
recent presentation to incoming and pro-
spective students, however, inspired a 
visit from an administrator who was con-
cerned that the presentation sent the 
wrong message to that particular audi-
ence. 
 Hyatt left Temple for IUPUI at the 
end of 2004. As far as she knows, the uni-
versity never recognized the “Death and 
Rebirth of North Central Philadelphia” 
project and, as indicated, conflicts with 
the neighborhood have continued to esca-
late since that time.  IUPUI is now part of 
a new nascent initiative called “16 Tech,” 
a planned “innovation district” that will 
extend the footprint of the school to the 
northwest, into another predominantly 
Black neighborhood called Riverside.  It 
remains to be seen whether the university 
has heeded the lessons of the past as it 
implements this new development.  What-
ever happens next, this new initiative of-
fers our students yet another opportunity 
to examine and document how an institu-
tion’s expansionist development affects 
another urban neighborhood, and to call 
attention to what are likely to be its multi-
ple and complex consequences. 
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gaps of history, but the material remains 
we typically find in our excavations are 
architectural elaborations, mosaics, fres-
coes, and coins created and distributed by 
elite men. The field of classical studies 
has been short-sighted when it comes to 
bioarchaeology—a subdiscipline that is 
centuries younger than the study of the 
Greco-Roman world. The place of classi-
cal bioarchaeology is woefully unclear in 
American academia, and this rootlessness 
impacts our collective engagement with 
Greco-Roman skeletons, our understand-
ing of the past, and our contribution to the 
current cultural zeitgeist. 
 In my research specialty of Roman 
bioarchaeology, there are only a handful 
of practitioners in the U.S., which leaves 
us floating in interdisciplinary space. We 
are almost always in an anthropology 
department.  A century ago, the vagaries 
of American higher education created a 
disciplinary divide between Boasian, the-
oretical, four-field anthropology and the 
field of classical archaeology, residing in 
classics departments. This separation was 
painfully obvious to me when, nearly 
done with my undergraduate Latin and 
classical archaeology majors, I began to 
apply to graduate schools. I realized then 
that my plan to study Roman skeletons 
would have to be situated in anthropolo-
gy, a field in which I had taken only a 
handful of courses, but one that taught the 
techniques that would allow me to answer 
questions I had been pondering since I 
was a kid. Bioarchaeology of the classical 
world, at least in the U.S., is an interdisci-
plinary rarity matched only by Egyptolo-
gy, another discipline that grew out of 
European explorers’ and historians’ desire 
to understand the mysteries of a powerful 
ancient civilization. This disciplinary di-
vide means that degree plans for students 
who want to study classical bioarchaeolo-
gy are typically cobbled together and 
shepherded by a sympathetic advisor, as 
were my own degrees. Courses in Roman 
burial traditions or Roman bioarchaeolo-
gy are rare, if they exist at all in American 
universities, as anthropology programs 
tend to focus on research in the Americas, 
and classics programs consist of courses 
in art, archaeology, history, and language 
studies.  
 It is perhaps not surprising that much 
of Roman bioarchaeology currently is 
being taught and undertaken in Britain.  
Easy access to vast collections of Romano
-British skeletons, a university and disci-
plinary structure focused more strongly 
on European archaeology, and a solid 
pool of funding are factors that allow 
 
